Framework for Literacy Instruction
	Grades 1-3: Core Instructional Approaches for READING
90-120 Minutes (Depending on components addressed in this block)

(see writing document for both writing and word study areas)

	READING

	Goal(s) and Key areas of Focus
	Standards of Practice

	· Teacher Read-Aloud and Shared Reading across a variety of genres; modeling and discussing what was read. Usually takes place in a whole group setting.


	GOAL:  To provide opportunities for students to experience age/grade-appropriate text.  Emphasize vocabulary exposure; foster appreciation of good literature in various genres and model fluent reading and thinking.

Focus:  Introduction to a range of genres; vocabulary expansion, comprehension strategies; Enjoyment of reading
	· 15-25 minutes/daily (perhaps in more than one session)

· Focused selection of text to meet identified expectations/standards

· Challenging, high-quality text

· Authentic discussion

· Teacher think-aloud about the process of reading:

· Develop oral language

· Use strategies

· Figure out unfamiliar vocabulary

· Notice author’s craft

· Identify genre


	· Whole group explicit teaching: explaining and guiding students in acquisition of grade-level skills, concepts and strategies
	GOAL:  to provide opportunity for explicit, systematic instruction in grade-level expectations. 

Focus: phonological awareness, phonics, vocabulary, fluency, comprehension, routines for discussion/partner work/etc.
	· Typically, a 10-15 minute mini-lesson/whole-group lesson

· Focused on explicit introduction of an idea, skill or strategy that should provide direction for students’ independent work and/or discussion

· Teacher modeling, guided practice and shared responsibility


	· Small Group Work: teaching reading skills and strategies  (comprehension, decoding, fluency, etc.) or text elements/features, and providing opportunity for extended practice across a variety of genres. There are several kinds of small group work:

·  guided reading, 

· flexible small (needs-based) groups 

· additional practice  small groups (after whole group instruction)  

· literature discussion groups, when appropriate
	GOALS: 
* Guided Reading: To provide students with explicit instruction and close teacher support as they learn the skills and strategies
 of reading at their instructional level.
· *Flexible Small groups: to address students’ specifically identified needs , possibly across a range of reading levels) 

· Additional Practice Small Groups: to provide opportunities for application after explicit instruction 
· * Literature discussion groups (as developmentally appropriate): to foster literary appreciation and engagement, and analysis/interpretation of text 
*********************************

Focus: phonics/decoding, vocabulary, fluency, comprehension, literature study (author’s craft, etc.)  etc
	· 30 - 60 minutes   (group time and frequency varies by age/skill/need)

· Focused on providing scaffolding/support for students 

· Texts are matched to students’ observed abilities, needs or interests

· Purpose is to support students in using problem solving strategies for decoding and comprehension

· Careful assessment is required to make decisions about adjusting instruction and/or changing the focus for groups.

· This may also be a time for intervention, as needed.

· This work should include a variety of types of texts as well as varied teaching tactics


	· Independent / Self-Selected Reading: Independent reading of text that matches the reading level, interest or need of the reader.  Often includes some form of conferencing, sharing or debriefing about what was read.
	GOAL: To strengthen ownership/interest in reading, build stamina as readers, develop a community of readers and extend the breadth and depth of reading, 

Focus: reading breadth, depth and stamina, comprehension, vocabulary
	· 10-25 minutes/daily (time varies by age/skill)  

· Teachers monitor appropriateness of texts

· Sustained reading may involve teacher-assigned reading (managed choice) as well as self-selected reading

· Teachers establish appropriate setting and expectations for sustained reading

· Students respond in some way on a regular basis (are accountable for their reading through conferencing, logs and/or sharing)

	· Word Study:  Exploration and acquisition of phonemic awareness, phonics/decoding skills and understanding of how words work in English.  
	GOAL: To acquire sight recognition of high frequency words and learn to decode unfamiliar words.  (For meaning vocabulary see above)

Focus: (1) Phonemic segmentation, blending, substitution, etc; (2) acquisition of sight vocabulary; and (3) development phonics knowledge; and (4) acquire skill in using phonics knowledge to solve word problems.
	· 15-30 minutes/daily (group time varies by age, skill, need and relationship to rest of curriculum)

· Active and engaging approach

· Explicit instruction in sound-symbol correspondence, recognition of recurrent patterns, and key strategies for figuring out unfamiliar words

· Guided practice and support in authentic texts and tasks

· Development of self-monitoring systems.
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                                                                              Framework for Literacy Instruction

	3-6: Core Instructional Approaches for READING
90-120 Minutes (Depending on components addressed in this block)

(see writing document for both writing and word study areas)

	READING

	Goal(s) and Key areas of Focus
	Standards of Practice

	· Teacher Read-Aloud and Shared Reading across a variety of genres; modeling and discussing what was read. Usually takes place in a whole group setting.


	GOAL:  To provide opportunities for students to experience age/grade-appropriate text.  Emphasize vocabulary exposure; foster appreciation of good literature in various genres and model fluent reading and thinking.

Focus:  Introduction to a range of genres; vocabulary expansion, comprehension strategies; Enjoyment of reading
	· 10-20 minutes/daily

· Focused selection of text to meet identified expectations/standards

· Challenging, high-quality text

· Authentic discussion

· Teacher think-aloud about the process of reading:

· Identify genre

· Use strategies

· Figure out unfamiliar vocabulary

· Notice author’s craft

· Use text structure

	· Whole group explicit teaching: explaining and guiding students in acquisition of grade-level skills, concepts and strategies
	GOAL:  to provide opportunity for explicit, systematic instruction in grade-level expectations. 

Focus: phonics, vocabulary, fluency, comprehension, literature study
	· Typically, a 10-15 minute mini-lesson/whole-group lesson

· Focused on explicit introduction of an idea, skill or strategy that should provide direction for students’ independent work and/or discussion

· Teacher modeling, guided practice and shared responsibility


	· Small Group Work: teaching reading skills and strategies  (comprehension, decoding, fluency, etc.) or text elements/features, and providing opportunity for extended practice across a variety of genres. There are several kinds of small group work:

 guided reading, 

flexible small (needs-based) groups 

literature discussion groupsadditional practice  small groups (after whole group instruction)  
	GOALS: 
* Guided Reading: To provide students with explicit instruction and close teacher support as they learn the skills and strategies
 of reading at their instructional level.
· *Flexible Small groups: to address students’ specifically identified needs , possibly across a range of reading levels) 

· * Literature discussion groups: to foster literary appreciation and engagement, and analysis/interpretation of text 
· Additional Practice Small Groups: to provide opportunities for application after explicit instruction 
*********************************

Focus: phonics/decoding, vocabulary, fluency, comprehension, literature study (author’s craft, etc.)  etc.

	· 30 - 45 minutes   (group time and frequency varies by age/skill/need)

· Focused on providing scaffolding/support for students 

· Texts are matched to students’ observed abilities, needs or interests

· At grades 3-6 only very limited and purposeful oral reading occurs

· Purpose is to support meaning construction and the development of comprehending abilities

· Careful assessment is required to make decisions about adjusting instruction and/or changing the focus for groups.

· This may also be a time for intervention, as needed.

· This work should include a variety of types of short and long texts as well as varied teaching tactics
· Literature study may be a central component of the core program, but if it is not, teachers need to ensure that it exists.

	· Independent / Self-Selected Reading: Independent reading of text that matches the reading level, interest or need of the reader.  Often includes some form of conferencing, sharing or debriefing about what was read.
	GOAL: To increase breadth and depth of reading, strengthen ownership/interest in reading, build stamina as readers, and build a community of readers

Focus: reading breadth, depth and stamina, comprehension, vocabulary
	· 25-50 minutes/daily (time varies by age/skill)  

· Teachers monitor appropriateness of self-selected texts

· Sustained reading may involve teacher-assigned reading (managed choice) from time to time

· Teachers establish appropriate setting and expectations for sustained reading

· Students respond in some way on a regular basis (are accountable for their reading)

· Conferencing and/or sharing

	· Word Study/Vocabulary:  Exploration and acquisition of advanced decoding skills and understanding of how words work in English.  
	GOAL: To decode unfamiliar words and develop understandings of new word meanings.
Focus: Structural analysis (syllabication) and morphological analysis (vocabulary development)
	· 10-15 minutes/daily (group time varies by age/skill)

· Active and engaging approach

· Explicit instruction in word patterns and key strategies for figuring out unfamiliar words

· Guided practice and support in authentic texts and tasks

· Developing an interest in and use of sophisticated vocabulary (in oral language and writing). 
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� These elements of a reading block are not mutually exclusive.  Goals and focus will be likely to overlap across the elements and throughout a week or month. 
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